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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	606

	Proportion (%) of pupil premium eligible pupils
	257/606 = 42%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	September 2025 – September 2026

	Date this statement was published
	30th December 2025

	Date on which it will be reviewed
	10th July 2026

	Statement authorised by
	Yaroslava Briggs

	Pupil premium lead
	Hannah Kellegher

	Governor / Trustee lead
	Zoe Eastwell


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 384,810

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£384,810


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	EYFS: Pupil premium 31/104 = 30% (19 boys and 12 girls).
Only 4/31 or 13% of pupil premium were on track in Prime areas in Au1 2025

	2
	Attendance below 90% - 16/31 or 52% of pupil premium in EYFS 

	3
	Ensuring that the quality of teaching and learning remains at least effective or highly effective in all year groups.  

	4
	Focusing on knowledge, understanding and meeting the needs of children and the impact of quality first teaching on pupils’ outcomes. 

	5
	Focusing on adaptive teaching and securing foundational skills in prime areas (EYFS) and reading, writing and maths (Yrs 1-6).

	[bookmark: _Toc443397160]6
	Ensure that all action planning, monitoring and evaluating activities are focused on:
What impact did … have on pupils’ outcomes? How did pupil premium children benefit from extra funding? What impact did this have on a specific pupil premium child? For example, Johny? 
What difference did …. make? What difference di this make for pupil premium pupils? How did this child benefit from …? For example, Muhammad? Poppy etc. 
Use specific pupil premium sampling – a number of pupil premium children – to evaluate a quality of provision, curriculum, teaching an learning and their impact on their outcomes.

	7
	September 2025 – 24 teachers in total - 7 ECTs and 6 new teachers. 
Ensure that all teachers know and understand their class profile, contextual information, including live in experiences and pupils’ learning needs.  

	8
	Limited family experience has led to fewer life opportunities for some PP children, which impacts on children’s world experience, cultural capital and vocabulary.  
The school location deprivation indicator is in quintile 1(most deprived) of all schools and the pupil base is in quintile 1 (most deprived) of all schools.

	9
	Years 1-6 226/502 = 45% are pupil premium. In Au1 95/226 or 42% were on track in Reading, 84/226 or 37% on track in writing and 93/226 or 41% in maths.

	10 
	Overall attendance current year up to Wednesday 26th November 2025: 92.6%.
Pupil premium: 88.9% and non-pupil premium: 95.7%
Persistently absent: 119 pupils – 86 pupils or 72% are pupil premium with overall attendance of 75.8%
Severely absent: 6 pupils – 5 children were pupil premium with overall attendance of 34.6%


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	[bookmark: _Hlk203853457][bookmark: _Hlk203853363]Priority 1: To develop and embed adaptive teaching strategies that enable all pupils, particularly those with SEND, EAL and disadvantaged backgrounds to access an ambitious curriculum and make sustained progress by:
· Planning with the expectation that all pupils can engage with the full curriculum, making appropriate adaptations rather than simplifying content, in line with the principle of “keeping up, not catching up”.
· Teaching responsively using effective formative assessment effectively to identify misconceptions and make in-the-moment and long-term adaptations to meet emerging needs.
· Providing temporary, tailored scaffolding and support (e.g. modelling, prompts, visual aids, structured talk) that promote increasing independence.
· Delivering professional development grounded in the EEF’s “Effective Professional Development” principles, focussing on building knowledge, motivating staff, developing techniques and embedding practice over time. 
· Making adaptive teaching a standing item in team/phase and management meetings to share best practice and identify ongoing needs.
	· Teachers have a shared understanding of adaptive teaching, supported by CPD on both generic strategies (e.g. scaffolding, flexible grouping, breaking down the learning into small steps, pre-teaching and responsive questioning) and subject specific adaptations. 
· An adaptive teaching toolkit of core strategies is created, disseminated and consistently used across subjects.
· Lesson planning and delivery reflect a whole class teaching approach with appropriate scaffolding and challenge, avoiding excessive differentiation.
· Formative assessment is embedded and used to identify starting points, misconceptions and gaps, informing in-the-moment and subsequent adaptations.
· In-lesson adaptations are evident, responsive and maintain curriculum ambition.
· Subject leaders are empowered to support colleagues through joint planning and exploration of adaptive strategies in their areas. 
· Feedback loops (e.g. coaching, mentoring, peer observation) are in place to drive professional growth in adaptive practice. 
· Pupils with SEND, EAL or those who are disadvantaged are seen participating meaningfully in lessons and making contributions that reflect growing independence. 
· Monitoring (learning walks, book looks, planning samples) demonstrate improved confidence and consistency in the use of adaptive teaching strategies.
· EYFS: At least 65% - 75% of pupil premium are on track to achieve a Good Level of Development (GLD).
· Years 1- 6: 75% - 80% of pupils are on track to meet age-related expectations (ARE) in reading, writing and mathematics, with a minimum of 20-30% working at greater depth.

	[bookmark: _Hlk203855804]Priority 2: To secure foundational knowledge, understanding and fluency in reading, writing, maths and across the wider curriculum to ensure pupils are equipped for future learning by:
· Developing and implementing a maths fluency progression map to support consistent, cumulative teaching from EYFS to Year 6.
· Providing high-quality CPD for teachers and support staff on fluency-focussed practices across reading, writing and maths.
· Strengthening core subject teaching through structured fluency approaches (arithmetic practice that will support the learning objective, fluency in sentence construction, phonics/ reading fluency practice).
· Using formative and summative assessment to identify gaps in foundational understanding and plan timely, targeted interventions.
· Embedding retrieval practice and spaced learning strategies across subjects to support long-term retention of key knowledge and vocabulary. 
· Monitoring teaching, books and outcomes to evaluate the impact of fluency teaching on pupil progress and retention.
· Gathering pupil voice to understand how learners perceive their fluency, knowledge and using findings to inform practice.
	· A maths fluency progression map is implemented, strengthening pupils’ automaticity, accuracy and efficiency in number calculation across year groups. 
· Planning and teaching show that fluency routines embedded consistently across lessons, with regular opportunities for retrieval and overlearning.
· Teachers demonstrate secure subject knowledge and deliver structured, regular fluency practice that builds pupils’ confidence and competence in foundational concepts and skills.
· Teachers swiftly identify gaps in foundational knowledge and respond with targeted support that accelerates progress and helps pupils meet age-related expectations.
· Pupils demonstrate increasing fluency in reading, writing and maths through classroom response, book work and low stakes assessment. 
· Lesson observations and book looks show consistent use of fluency-building strategies.
· Pupils confidently recall and apply key knowledge and vocabulary across the curriculum, reflecting a secure conceptual understanding. 
· Assessment data shows that more pupils are meeting age-related expectations in core subjects, with gaps closing over time.
· All pupils, including those with SEND and disadvantaged backgrounds, make sustained progress in mastering core knowledge and skills through inclusive, scaffolded teaching.
· The mean average score in the Year 4 Multiplication Tables Check will be at or above the national average for pupil premium children.
· Years 1- 6: 75% - 80% of pupils are on track to meet age-related expectations (ARE) in reading, writing and mathematics, with a minimum of 20-30% working at greater depth.

	Priority 3: To refine curriculum design in history, geography, religious education and music, strengthening staff subject knowledge and ensuring they are well-supported to implement improvements effectively by:
· Identifying the knowledge and skills pupils need to retain and apply over time in each subject. 
· Developing and embedding knowledge and skills progression maps in history, geography, music and religious education to ensure coherent sequencing and cumulative learning. 
· Creating clear and purposeful intent, implementation and impact statements for history, geography, music and religious education that reflect Caldecote’s curriculum values and guide planning, teaching and assessment. 
· Reviewing and refining curriculum overviews to ensure coherence, progression and appropriate ambition. 
· Supporting subject leaders to lead improvements by building their expertise in curriculum design, subject specific pedagogy and effective monitoring.
· Refining documentation such as concept and vocabulary maps to support consistency in teaching and assessment. 
· Strengthening staff’s understanding of how curriculum knowledge builds over time and how to make links explicit for pupils. 
· Facilitating collaborative planning sessions where staff engage with subject specific content and explore effective pedagogy, including the balance between mode A (explicit teaching of knowledge and skills) and mode B (exploration, enquiry and application). 
· Acting on monitoring outcomes to provide timely feedback, coaching and support to staff where needed. 
· Empowering subject leaders to support colleagues in planning for progression, consistency and curriculum depth.
	· Progression maps for knowledge and skills in history, geography, music and religious education are co-constructed with subject leaders to ensure shared ownership and understanding.
· Each subject has a clearly articulated intent, implementation and impact statement that reflects Caldecote’s curriculum values and guides planning, teaching and assessment. 
· Curriculum overviews demonstrate clarity, progression, breadth and ambition and ensure that units are engaging, age appropriate and contextually accessible, avoiding unnecessary barriers to learning. 
· Subject leaders are confident and well-equipped to lead improvements, offering planning support, modelling effective pedagogy and monitoring curriculum implementation.  
· Targeted training and follow-on support have strengthened teacher subject knowledge, particularly in maths, history, geography and religious education where confidence is developing.
· Teachers demonstrate secure disciplinary and subject knowledge and understand what to teach, how to teach it and how to make subject knowledge meaningful and engaging for their pupils.
· Planning and teaching reflect a clear balance between Mode A and Mode B enabling pupils to both acquire and apply learning effectively.
· Curriculum documentation (e.g. concept maps, vocabulary maps, progression of knowledge and skills maps) are used to inform planning, teaching and assessment. 
· Teachers demonstrate a secure subject knowledge in all subjects and use this to anticipate common misconceptions, plan precise explanations and provide targeted support to enable pupils to meet age related expectations. 
· Pupils can recall, explain and apply key concepts and vocabulary in history, geography, music and religious education, showing clear progression in understanding over time. 
· Monitoring activities (e.g. lesson visits, book looks, pupil voice) show improvements in curriculum delivery and pupil outcomes. 
· Feedback, coaching and CPD are used responsively to address identified areas for development and sustain ongoing curriculum improvement.

	[bookmark: _Hlk203942691]Priority 4: To strengthen the school’s provision for personal development, making explicit how pupils are taught about fundamental British values, cultural diversity and equality, ensuring they develop an age-appropriate understanding of difference and life in modern British society by:
· Developing clear, age-appropriate definitions and shared language around British Values, diversity and equality to ensure consistency across the school. 
· Delivering whole-school CPD to establish a shared understanding of British Values, their relevance and how they support pupils’ personal development and preparation for life in modern Britain. 
· Creating a personal development framework that maps how democracy, tolerance, individual liberty, respect and rule of law are explicitly taught across the curriculum and in wider school life.
· Embedding British Values and themes of equality and diversity into all curriculum subjects through planned sequences of learning and real-world examples.
· Enhancing assemblies, discussions and school events to provide regular and meaningful opportunities to engage with values, rights and responsibilities. 
· Providing targeted CPD on inclusive teaching practices, discussing protected characteristics and promoting respectful discussion and understanding of difference. 
· Ensuring that displays, shared texts and classroom resources reflect a diverse range of cultures, beliefs, families and identities.
	· A shared understanding of British Values, equality and diversity is developed through whole school CPD; staff use consistent language and embed these themes confidently in teaching.  
· A personal development framework is in place, mapping when and how British values and equality are taught across subjects and year groups.  
· Curriculum plans explicitly show progression in how pupils are taught about values, identity and difference. 
· A British Values toolkit of practical teaching ideas and subject-specific examples supports consistent, age-appropriate delivery across the school.  
· Pupils demonstrate an age-appropriate knowledge and understanding of British Values, equality and difference through class discussion, written work and pupil voice activities.
· Monitoring (lesson visits, planning scrutiny and pupil voice) confirms that British Values and equality are actively and meaningfully embedded across the curriculum.
· Assemblies, displays and school events reflect and celebrate a diverse and inclusive school culture.

	[bookmark: _Hlk203983723]Priority 5: to improve the attendance of all pupils so that it remains above national expectations and to significantly reduce the number of persistent absentees (those with below 90% attendance) by:
· Maintaining first-day calling procedures to ensure swift contact with families and prompt identification of absence reasons.
· Continuing to run focus attendance weeks and celebrating pupils with improved attendance rate and 100% attendance to positively reinforce good attendance habits. 
· Awarding regular attendance certificates and incentives (e.g. For 96% +) maintaining a consistent and motivating message.
· Making attendance expectations and their importance clear to parents during ‘Parent Information Mornings’ meetings at the start of the year. New- based on EEF guidance on Parental Engagement and DfE recommendation to “Set High Expectations: Communicate high expectations for attendance and punctuality to all pupils and parents regularly through all available channels” Working Together to Improve School Attendance (DfE 2024).
· Sharing individual pupils’ attendance data with families during parents’ evenings and discussing strategies for improvement where necessary. New- based on DfE recommendation to “regularly inform parents about their child’s attendance and absence levels, avoiding headline percentages and instead presenting information in a way that is understandable such as the amount of time missed and its impact on the pupil’s learning.” Working Together to Improve School Attendance (DfE 2024).
· Implementing a graduated response to persistent absence, using informal meetings, attendance contacts and formal letters. New (DfE statutory expectations on escalating attendance support)
· Offering early help support to families of persistent absentees, including referrals to external agencies or parenting support where appropriate.
· Strengthening Education Welfare Officer (EWO) involvement, with earlier and more regular intervention for families whose attendance is declining.
· Providing in-school support (e.g. mentoring, modified timetables, SEMH support) for pupils with barriers to attendance. New- based on EEF: mentoring and Behaviour Interventions; DFE: removing barriers to attendance. 
· Refusing holidays and unauthorised leave of absence in accordance with DfE policy and issuing penalty notices where appropriate. 
· Personally collecting pupils in exceptional cases where absence is due to parental circumstances, in line with safeguarding procedures. 
· Building strong relationships with parents and carers, including attendance-focussed parent workshops and regular communication about expectations. New- based on EEF: Parental Engagement Review ,2021; DfE Attendance Hubs insight.  
· Monitoring and analysing attendance data weekly, enabling early identification of trends, triggers and pupils at risk of persistent absence. DfE requirement; part of effective attendance systems)
· Making attendance a standing item on SLT agendas to maintain a whole school focus. New- based on EEF implementation Guidance: Embedding priorities into leadership routines.
· Collaborating with local schools and support services to share good practice and address winder contextual challenges affecting attendance. New- based on DfE Attendance Hubs model.
· Adopt ‘Creating Presence rather than chasing absence’ strategies to improve an overall attendance rate.
	· Attendance in all year groups to improve in 2025-2026. The final attendance figures for the year 2024-2025 showed Year R 90.4%, Year 1 at 93.2%, Year 2 at 93.7%, Year 3 at 92.6%, Year 4 at 93.0%, Year 5 at 91.7% and Year 6 at 94.7%.
· Whole school attendance to exceed 95% or above for the year 2025-2026. The end of year whole school attendance for 2024-2025 was 93.1% as it was in 2023-2024. 
· Persistent absentees to reduce in 2025-2026. The figure for 2024-2025 was 20.2% and this needs to reduce to or as close as possible to the national persistent absence rate for state-funded primary schools: 13.5% in 2024-2025.
· Pupil premium attendance to improve and be at least in line with national 94 – 95%. 
Improve attendance of disadvantaged pupils, reducing the gap between PP and non-PP to <2%
(PP attendance 2022-23 = 92.9% 
Non-PP attendance 2022-23 = 95.7%) 
Reduce number of Persistent Absentee disadvantaged pupils to no more than 50% of the overall number of PP pupils – more in line with whole school average


	Family support
Support families of PP pupils with individualised, non-academic provision

	Provide individualised, non-academic support for disadvantaged pupils, including, but is not limited to: 
· Parenting classes (e.g. ADHD solutions)
· Art therapy/play therapy 
· Books-for-home scheme (sharing stories)
· Counselling support services
· SEMH support services
· Pupil premium learning workshops
· LAC support (e.g. after-school provision, swimming lessons, dance club, music lessons, home resources)
· Holiday activities and food support
· Breakfast club places
· Travel subsidy/transport support
· Trip subsidy, including match-funding for residential trips
· Uniform 
· PP workshops




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £100,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Ensure all staff, including ECTs, are trained in the teaching of reading, reading comprehension and vocabulary (including all relevant staff receiving training – both in school and out - to deliver the phonics scheme effectively) 

	EEF: teaching pupils reading comprehension strategies leads to a +6 month gain in reading attainment
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/  

	1, 2, 3, 6

	Ensure all staff including ECTs, are trained in the teaching of mathematics (following the ‘ready to progress’ guidance).
Monitor the implementation of the new maths curriculum and assessments in line with the ‘ready to progress’ curriculum

	DfE: 2020 mathematics guidance aims to summarize the most important knowledge and understanding within each year group 
https://www.gov.uk/government/publications/teaching-mathematics-in-primary-schools 

	1, 2, 3, 6, 7

	Ensure all staff including ECTs, are trained in the teaching of a broader curriculum (following the PKC structure).
Monitor the implementation of the new, broader foundation curriculum in providing children with opportunities to develop new language and cultural capital
	EEF: offering pupils opportunities for arts participation leads to a +3 month gain in attainment and offering physical activity leads to a +1 month gain in attainment
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit 
DfE: 2021 curriculum guidance aims to help schools prioritize elements in the curriculum to provide a broad curriculum 
https://www.gov.uk/government/publications/teaching-a-broad-and-balanced-curriculum-for-education-recovery 

	1, 2, 3, 5




Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £130,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embed targeted reading intervention (e.g. Early Words, Reading Coaching, Inference Training) alongside quality first teaching or reading for PP aspiring early readers to secure accelerated progress in reading 

	EEF: teaching pupils reading comprehension strategies leads to a +6 month gain in reading attainment
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/  
In school analysis, using Edukey,shows interventions including reading coaching and inference training to be successful.

	1, 4, 6

	Encourage wider reading – due to a lack of reading materials at home – by ensuring ohonetically-matched reading books and the Books-for-Home Sharing Stories scheme for PP Aspiring Early Readers 
(3-year plan) 

	NLT: Research by the National Literacy trust suggests children in receipt of FSM are less likely to own their own books, which correlates negatively with reading attainment https://literacytrust.org.uk/research-services/research-reports/book-ownership-literacy-engagement-and-mental-wellbeing/ 

	1, 4, 5, 6

	Embed targeted small-group maths interventions (including established number interventions and daily catch-up/booster) for PP aspiring mathematicians to secure accelerated progress in maths

	EEF: guidance reports on improving the teaching and learning of mathematics in EYFS/KS1 and KS2 - small group tuition leads to a +4 month gain in attainment
https://educationendowmentfoundation.org.uk/school-themes/mathematics/ 

	1, 4, 6, 7



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £150,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Support families with attendance / punctuality difficulties by employing a designated attendance officer in the office / EWO support 
	DfE: the higher the overall absence rate across KS2, the lower the likely level of attainment at the end of KS2. Pupils with no absence are 1.3x more likely to achieve age-related expectations at the end of KS2
https://www.gov.uk/government/publications/absence-and-attainment-at-key-stages-2-and-4-2013-to-2014

	4, 8, 9, 10

	Support families with attendance / punctuality difficulties by offering free Breakfast Club and transport-to-school support

	Institute for Fiscal studies/EEF: offering breakfast club places to disadvantaged children can improve academic attainment (+2 months)
https://www.ifs.org.uk/publications/8714     

	4, 8, 9, 10

	Employ Family Learning and Parenting Coordinator to provide individualised family support, funded by PP (e.g. parenting classes, ADHD solutions, play/art therapy, counselling, LAC support, PP workshops, uniform and home stationery)

	EEF: research suggests that offering more sustained, intensive family support can help develop positive behaviour and family relationships which impact on school attainment
https://educationendowmentfoundation.org.uk/tools/guidance-reports/working-with-parents-to-support-childrens-learning/ 
	4, 5, 8, 9, 10

	Increase opportunities for disadvantaged pupils to engage with activities which provide real world experiences, cultural capital and vocabulary from beyond their familiar setting and life experience

	EEF teaching and learning toolkit: Arts participation (+2), Outdoor Adventure learning (+4), Sports participation (+2)
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/ 

	4, 5



Total budgeted cost: £380,000
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
KS2 statutory assessments
Disadvantaged pupils - Reading, writing and mathematics expected standard
	Year
	Cohort
	School disadvantaged compared to national disadvantaged
	School disadvantaged compared to national non-disadvantaged
	Year group context

	
	
	School
	National
	National distribution banding
	National (non dis)
	Gap
	Gap Trend
	

	3-year
	120
	73%
	46%
	Above (sig+)
	68%
	5
	Not applicable
	Not applicable

	2025
	42
	81%
	47%
	Above (sig+)
	69%
	12
	Positive gap
	-

	2024
	39
	64%
	46%
	Above (sig+)
	67%
	-3
	Widening
	-

	2023
	39
	72%
	44%
	Above (sig+)
	66%
	5
	Positive gap
	-



Disadvantaged pupils - Reading expected standard
	Year
	Cohort
	School disadvantaged compared to national disadvantaged
	School disadvantaged compared to national non-disadvantaged
	Year group context

	
	
	School
	National
	National distribution banding
	National (non dis)
	Gap
	Gap Trend
	

	3-year
	120
	82%
	62%
	Above (sig+)
	80%
	2
	Not applicable
	Not applicable

	2025
	42
	88%
	63%
	Above (sig+)
	81%
	7
	Positive gap
	-

	2024
	39
	72%
	62%
	Close to average (non-sig)
	80%
	-8
	Widening
	-

	2023
	39
	85%
	60%
	Above (sig+)
	78%
	6
	Positive gap
	-



Disadvantaged pupils - Writing expected standard
	Year
	Cohort
	School disadvantaged compared to national disadvantaged
	School disadvantaged compared to national non-disadvantaged
	Year group context

	
	
	School
	National
	National distribution banding
	National (non dis)
	Gap
	Gap Trend
	

	3-year
	120
	76%
	59%
	Above (sig+)
	78%
	-2
	Not applicable
	Not applicable

	2025
	42
	83%
	59%
	Above (sig+)
	78%
	5
	Positive gap
	-

	2024
	39
	67%
	58%
	Close to average (non-sig)
	78%
	-11
	Widening
	-

	2023
	39
	77%
	58%
	Above (sig+)
	77%
	0
	No gap
	-



Disadvantaged pupils - Mathematics expected standard
	Year
	Cohort
	School disadvantaged compared to national disadvantaged
	School disadvantaged compared to national non-disadvantaged
	Year group context

	
	
	School
	National
	National distribution banding
	National (non dis)
	Gap
	Gap Trend
	

	3-year
	120
	78%
	60%
	Above (sig+)
	80%
	-2
	Not applicable
	Not applicable

	2025
	42
	81%
	61%
	Above (sig+)
	81%
	0
	No gap
	-

	2024
	39
	69%
	59%
	Close to average (non-sig)
	79%
	-10
	Widening
	-

	2023
	39
	82%
	59%
	Above (sig+)
	79%
	3
	Positive gap
	-






Disadvantaged pupils - EGPS expected standard
	Year
	Cohort
	School disadvantaged compared to national disadvantaged
	School disadvantaged compared to national non-disadvantaged
	Year group context

	
	
	School
	National
	National distribution banding
	National (non dis)
	Gap
	Gap Trend
	

	3-year
	120
	78%
	59%
	Above (sig+)
	78%
	-1
	Not applicable
	Not applicable

	2025
	42
	83%
	60%
	Above (sig+)
	79%
	5
	Positive gap
	-

	2024
	39
	67%
	59%
	Close to average (non-sig)
	78%
	-12
	Widening
	-

	2023
	39
	82%
	59%
	Above (sig+)
	78%
	4
	Positive gap
	-



Disadvantaged pupils’ performance
Disadvantaged pupils reaching the expected standard in reading, writing and maths
	Year
	This school
	National average
	Compared with national average

	Latest 3-year average
	73%
	46%
	Above

	2024/25
	81%
	47%
	Above

	2023/24
	64%
	46%
	Above

	2022/23
	72%
	44%
	Above



Disadvantaged pupils reaching the expected standard in reading
	Year
	This school
	National average
	Compared with national average

	Latest 3-year average
	82%
	62%
	Above

	2024/25
	88%
	63%
	Above

	2023/24
	72%
	62%
	Close to average

	2022/23
	85%
	60%
	Above



Disadvantaged pupils reaching the expected standard in teacher assessed writing
	Year
	This school
	National average
	Compared with national average

	Latest 3-year average
	76%
	59%
	Above

	2024/25
	83%
	59%
	Above

	2023/24
	67%
	58%
	Close to average

	2022/23
	77%
	58%
	Above



Disadvantaged pupils reaching the expected standard in maths
	Year
	This school
	National average
	Compared with national average

	Latest 3-year average
	78%
	60%
	Above

	2024/25
	81%
	61%
	Above

	2023/24
	69%
	59%
	Close to average

	2022/23
	82%
	59%
	Above



Disadvantaged pupils’ performance gap
Disadvantaged pupils reaching the expected standard in reading, writing and maths
	Year
	This school
	National non-disadvantaged score
	School disadvantage gap

	Latest 3-year average
	73%
	68%
	5 pp

	2024/25
	81%
	69%
	12 pp

	2023/24
	64%
	67%
	-3 pp

	2022/23
	72%
	66%
	5 pp



Disadvantaged pupils reaching the expected standard in reading
	Year
	This school
	National non-disadvantaged score
	School disadvantage gap

	Latest 3-year average
	82%
	80%
	2 pp

	2024/25
	88%
	81%
	7 pp

	2023/24
	72%
	80%
	-8 pp

	2022/23
	85%
	78%
	6 pp



Disadvantaged pupils reaching the expected standard in teacher assessed writing
	Year
	This school
	National non-disadvantaged score
	School disadvantage gap

	Latest 3-year average
	76%
	78%
	-2 pp

	2024/25
	83%
	78%
	5 pp

	2023/24
	67%
	78%
	-11 pp

	2022/23
	77%
	77%
	0 pp


Disadvantaged pupils reaching the expected standard in maths
	Year
	This school
	National non-disadvantaged score
	School disadvantage gap

	Latest 3-year average
	78%
	80%
	-2 pp

	2024/25
	81%
	81%
	0 pp

	2023/24
	69%
	79%
	-10 pp

	2022/23
	82%
	79%
	3 pp



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	N/A
	

	
	



Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	N/A

	The impact of that spending on service pupil premium eligible pupils

	N/A
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